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Case Study Personas: SVCE-Meadows Ridge Unified
SVCE Faculty Member

Dr. Morales
Professor of Education, Multiple Subject Credential Program

Profile & Background

Dr. Morales has been a faculty member at SVCE for 12 years, teaching methods courses within the
traditional program (undergraduate and graduate level). A first-generation college graduate, she is deeply
committed to equity and maintains strong, trusting relationships with candidates. She is widely respected
for her instructional rigor and has guided programs through multiple accreditation cycles, giving her a clear
understanding of the risks of misalignment.

Core Priorities
e Maintaining rigor and coherence across programs
e Ensuring candidates are pedagogically prepared, not merely placed
e Protecting accreditation alignment and overall program integrity

Hopes for Pathways
e That new and accelerated pathways strengthen—rather than dilute—teacher preparation
e That faculty expertise is meaningfully included in pathway design and implementation

Key Concerns
e Reduced time for reflection and growth in accelerated or alternative pathways
e Unclear or undervalued faculty roles in emerging program models
e Fragmentation of preparation as pathways expand rapidly

Strengths & Assets
e Deep pedagogical expertise and institutional knowledge
e Strong relationships with candidates across pathways
e Ability to clearly articulate standards, expectations, and quality benchmarks

Tensions & Trade-Offs
e Balancing innovation with accreditation requirements and workload realities
e Being held accountable for outcomes while having limited influence over clinical conditions

Blind Spot

e Tends to prioritize coherence and structure, sometimes underestimating candidates’ capacity to
learn effectively in less linear or nontraditional models

Guiding Question: “How do we innovate without losing what makes preparation rigorous?”
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Case Study Personas: SVCE-Meadows Ridge Unified
Clinical Supervisor

Marcus Reed
University Clinical Supervisor (Adjunct)

Profile & Background

Marcus Reed supervises teacher candidates across multiple schools, observing instruction, coaching
candidates, and serving as a key connector between SVCE and Meadowbrook Unified. He frequently
works with candidates who balance significant personal and professional responsibilities. Highly skilled in
practice-based coaching, Marcus often finds himself navigating competing expectations from faculty,
mentor teachers, and district administrators.

Core Priorities
e Consistent expectations across placements
e Clear communication among faculty, mentor teachers, and candidates
e Practical, actionable support that improves classroom practice

Hopes for Pathways
e That new pathways lead to more intentional and well-supported clinical experiences
e That supervision is embedded early and treated as a core component, not an add-on

Key Concerns
e Uneven quality across placements as pathways expand
e Increasing caseloads that stretch supervisors across multiple models
e High responsibility without corresponding authority

Strengths & Assets
e Strong coaching and relationship-building skills
e Grounded understanding of classroom realities
e Ability to translate theory into practical instructional moves

Tensions & Trade-Offs
e Balancing candidate support with expanding supervisory loads
e Managing inconsistent expectations across pathways and placements

Blind Spot

e Tends to focus on individual candidate growth, sometimes underemphasizing systemic or
structural issues

Guiding Question: “How do I support candidates well when the system keeps shifting?”
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Case Study Personas: SVCE-Meadows Ridge Unified
District Leader

Dr. Anthony Johnson
Assistant Superintendent, Human Resources & Talent Development

Profile & Background

Dr. Anthony Johnson oversees recruitment, hiring, and retention for Meadows Ridge Unified, with
responsibility for staffing more than 60 schools. He operates under constant pressure to fill vacancies—
particularly in high-need schools and content areas—while responding to school leaders and the school
board’s demand for immediate results. He values the partnership with SVCE but is ultimately accountable
for short-term staffing outcomes as well as long-term workforce stability.

Core Priorities
e Filling vacancies quickly and sustainably
e Reducing turnover among novice teachers
e Aligning teacher preparation with district instructional priorities

Hopes for Pathways
e Thatinnovative pathways create a stronger, better prepared, and more diverse teacher pipeline
e That SVCE and the district can move faster together without sacrificing effectiveness

Key Concerns
e Traditional preparation timelines that do not match district urgency
e Promising ideas stalling due to institutional or regulatory constraints

Strengths & Assets
e Systems-level perspective on workforce and staffing needs
e Ability to mobilize district resources and respond at scale
e Strong commitment to diversifying the teacher pipeline

Tensions & Trade-Offs
e Meeting short-term staffing demands while protecting long-term preparation quality
e Balancing political pressures with instructional and talent priorities

Blind Spot
e May underestimate the time, sequencing, and infrastructure required for high-quality preparation

Guiding Question: “How do we staff classrooms now without repeating the same turnover cycle?”
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Case Study Personas: SVCE-Meadows Ridge Unified
School-Based Mentor Teacher

Jasmine Lee
Veteran Teacher & Mentor

Profile & Background

Jasmine Lee is a 15-year veteran classroom teacher at Meadows Ridge Unified and a widely respected
instructional leader. She regularly mentors teacher candidates, residents, and novice teachers from
multiple EPPs. While she takes pride in developing future educators, mentoring responsibilities are layered
on top of a full and demanding teaching load.

Core Priorities
e Clear, consistent expectations for mentoring roles
e Adequate time, support, and recognition to mentor effectively
e Preparing candidates for the realities of high-need classrooms

Hopes for Pathways
e That preparation pathways provide sustained, meaningful classroom experiences
e That mentors are treated as partners in preparation, not simply placement hosts

Key Concerns
e Widely varying mentoring expectations
e Increased demands on mentors without corresponding support, compensation, or clarity

Strengths & Assets
e Deep instructional expertise and practical classroom wisdom
e Strong relationships with candidates and students
e Ongoing commitment to professional learning and growth

Tensions & Trade-Offs
e Inconsistent expectations and roles across pathways
e Limited time, compensation, and formal recognition for mentoring
e Emotional labor involved in supporting candidates who struggle

Blind Spot
e May assume that what worked for her as a novice teacher will work for others

Guiding Question: “How do I mentor well without burning myself out?”
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Ana Rodriguez
Early-Career Teacher at Meadows Ridge & EPP Alumna

Profile & Background

Ana Rodriguez is a second-year teacher at Meadows Ridge Unified and a graduate of the SVCE Educator
Preparation Program. She completed her preparation through an alternative pathway while balancing
coursework, clinical practice, and financial responsibilities. As a first-generation college graduate and a
former student in the district, Ana entered teaching with a strong sense of purpose. While she felt well
supported during preparation, the transition from candidate to full-time teacher revealed gaps between
pathway design and classroom realities.

Core Priorities
e Feeling pedagogically prepared on day one of full-time teaching
e Clear alignment between EPP expectations and district/school-site demands
e Ongoing guidance during the transition from preparation to induction

Hopes for Pathways
e That preparation pathways integrate coursework and clinical practice more tightly
e That candidates have sustained time in classrooms before becoming teachers of record
e That early-career support feels like a continuation of preparation, not a cliff

Key Concerns
e That accelerated timelines compress opportunities for practice, reflection, and feedback
e That expectations shift significantly once candidates become full-time teachers
e That early-career teachers are left to “figure it out” without structured support

Strengths & Assets
e Recent, lived experience navigating a preparation pathway
e Ability to name where preparation aligned—and where it fell short
e Strong commitment to students and continuous improvement

Tensions & Trade-Offs
e Appreciating access and flexibility in the pathway while feeling underprepared in key areas
e Balancing immediate classroom demands with the desire to grow as a practitioner
e Navigating differing messages from the EPP, mentor teachers, and administrators

Blind Spot

e May attribute early struggles to personal readiness rather than predictable transition points in
pathway design

Guiding Question: “How can preparation better set new teachers up for the realities of their first years
in the classroom?”



